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ABSTRACT

This study investigates the use of teacher code-switching in English as a Foreign Language (EFL)
classroom interaction within a multilingual context. Code-switching is often viewed as a
controversial practice in EFL instruction, yet it remains commonly used by teachers to facilitate
learning. This research aimed to identify the types of code-switching employed by the teacher and
to explore their pedagogical functions in classroom interaction. A qualitative case study design
was applied, involving classroom observations and semi-structured interviews with an English
teacher at a secondary school. The data were analyzed through data reduction, data display, and
conclusion drawing. The findings revealed that the teacher frequently employed inter-sentential
and intra-sentential code-switching during instructional activities. These code-switching practices
served several functions, including clarifying instructional content, managing the classroom,
emphasizing important points, and supporting students’ comprehension. The study concludes that
teacher code-switching, when used strategically, can function as an effective pedagogical resource
in EFL classrooms rather than as a barrier to language learning.
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INTRODUCTION

Code-switching has long been recognized as a common phenomenon in bilingual and
multilingual communication. In educational contexts, it refers to the alternation between two
languages during classroom interaction, particularly between the target language and students’ first
language (Gumperz, 1982). Early sociolinguistic research has demonstrated that code-switching is
a systematic and rule-governed practice shaped by communicative purposes, rather than a random
or deficient form of language use (Poplack, 1980). This perspective laid the foundation for
understanding code-switching as a meaningful linguistic resource within instructional discourse.

Within the field of English as a Foreign Language (EFL) teaching, however, the use of
code-switching has remained a subject of ongoing debate. While some pedagogical approaches
emphasize maximal exposure to the target language, classroom realities often require teachers to
draw on students’ first language to facilitate comprehension and instructional clarity, particularly
when complex concepts are introduced (Karafil et al. 2023). Such practices reflect the dynamic
nature of classroom interaction, where effective teaching frequently involves adapting language
use to learners’ immediate needs and proficiency levels. Classroom code-switching has also been
discussed as part of broader multilingual pedagogical practices, where teachers draw on learners’
full linguistic repertoires to support meaning-making and participation (Canagarajah, 2011);
Ferguson, 2009).

From a pedagogical standpoint, the selective use of the first language has increasingly been
viewed as a supportive learning resource rather than an obstacle to language acquisition. Vivian
Cook, (2001) argues that the first language can serve a cognitive function by helping learners
process new information more effectively when it is used judiciously. Extending this argument,
Macaro, (2001) conceptualizes code-switching as a communication and learning strategy that
enables teachers to manage meaning, maintain interaction, and respond flexibly to students’
understanding during second language instruction.

More recent scholarship has further legitimized code-switching within language education
by emphasizing its role in fostering meaningful classroom interaction. Hall & Cook, (2012)
suggest that teachers’ own-language use can enhance classroom rapport and support learners’
comprehension when applied strategically. In contemporary discussions of language pedagogy,
the concept of translanguaging has also highlighted the pedagogical value of flexible language
practices, viewing bilingual speakers’ full linguistic repertoires as resources for learning rather
than as constraints (Wei, 2022).

In EFL classroom interaction, empirical studies have shown that code-switching serves a
range of instructional and affective purposes. Teachers frequently employ code-switching to
clarify lesson content, manage classroom activities, and ensure smooth instructional flow
(Anggraini et al., 2023). Beyond instructional support, the use of students’ first language has also
been associated with affective benefits, such as reducing learners’ anxiety and encouraging greater
participation, particularly in contexts where exposure to English outside the classroom is limited
(Dewaele & Macintyre, 2014).

Despite the growing recognition of code-switching as a pedagogical resource, there
remains a need for context-specific classroom studies that examine how teacher code-switching is
realized in actual teaching practice. Previous research has often focused either on the structural
types or on the pedagogical functions of code-switching in isolation. Consequently, fewer studies
have provided an integrated account of how these aspects interact within authentic classroom
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settings. Addressing this gap, the present study aims to explore teacher code-switching in an EFL
classroom by examining both its types and pedagogical functions as they naturally occur during
classroom interaction.

METHOD

This study employed a qualitative research design to explore teacher code-switching in an
EFL classroom context. Qualitative research is considered appropriate for examining classroom
interaction because it allows for an in-depth understanding of naturally occurring phenomena
within their real-life settings (Creswell, 2014) By focusing on descriptive and interpretive analysis,
this approach enabled the researcher to capture how code-switching was implemented during
teaching and learning activities. Qualitative case study research is particularly suitable for
investigating classroom interaction, as it allows researchers to examine pedagogical practices in
depth within their real-life contexts (merriam, 2009); Stake, 1995). In applied linguistics research,
qualitative approaches are commonly used to explore language use, teacher practices, and
interactional patterns in classroom settings (Dérnyei, 2007)

The research was conducted in an English as a Foreign Language classroom at the
secondary school level. The participants consisted of one English teacher and students from one
class, selected purposively based on their regular use of English as the target language during
instruction. Purposive sampling was used to ensure that the data reflected typical classroom
interaction in an EFL context (Palinkas et al., 2015)

Classroom observation was used as the primary data collection technique. Observations
were carried out during regular teaching sessions to capture authentic teacher—student interaction
without experimental manipulation. Classroom observation is widely used in language education
research to examine instructional practices and interactional patterns in natural settings Kia Heirati
(2015) Field notes were taken to record instances of teacher code-switching, classroom activities,
and students’ responses during the lessons.

The data analysis followed a qualitative descriptive procedure. Instances of teacher code-
switching identified from the observation data were categorized according to their structural types
and pedagogical functions. Qualitative content analysis was applied to organize and interpret the
data systematically, allowing patterns and themes to emerge from the observed classroom
interaction (Matthew B. Miles et al., 2014). To enhance the credibility of the analysis, the
categorization process was conducted carefully by repeatedly reviewing the data and ensuring
consistency in classification.

RESULTS AND DISCUSSIONS

The results of this study indicate that teacher code-switching was used purposefully to
support classroom interaction and instructional clarity. Rather than occurring randomly, code-
switching emerged as a strategic pedagogical practice shaped by classroom needs and students’
language proficiency. This finding supports the view that code-switching is a systematic
communicative practice within instructional discourse (Gumperz, 1982).

Classroom observation revealed that the teacher employed three main types of code-
switching: inter-sentential code-switching, intra-sentential code-switching, and tag-switching.
These types are commonly identified in bilingual and multilingual classroom discourse and reflect
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different levels of language alternation during interaction (Poplack, 1980). Inter-sentential code-
switching occurred when the teacher shifted from English to the students’ first language between
sentences, particularly after delivering explanations or instructions. This type of switching was
mainly used to ensure students’ comprehension of lesson content (Sert, 2005).

Intra-sentential code-switching was observed when the teacher inserted words or short
phrases from the first language within English sentences. This practice allowed the teacher to
emphasize key terms while maintaining English as the dominant language of instruction. Such
selective use of the first language has been shown to support meaning construction without
significantly reducing exposure to the target language (Vivian Cook, 2001). Tag-switching
appeared in the form of brief expressions or discourse markers in the students’ first language,
contributing to smoother classroom interaction and reducing social distance between the teacher
and students (Lin, 2013)

Beyond its structural realization, teacher code-switching in this study served several
pedagogical functions that supported both instructional and affective aspects of learning. One
prominent function was topic clarification, in which the teacher used the students’ first language
to explain difficult concepts or unfamiliar vocabulary. This function aligns with the argument that
flexible language use can scaffold learners’ understanding in foreign language classrooms (Wei,
2022).

Another function of code-switching identified in this study was reiteration. The teacher
frequently repeated important information in the students’ first language after presenting it in
English. This repetition reinforced key points and helped students retain essential information
during the lesson. Reiterative code-switching has been widely recognized as an effective
instructional strategy in EFL contexts (Sert, 2005).

Code-switching was also employed for classroom management, particularly when giving
instructions, organizing activities, or addressing students’ behavior. Using the students’ first
language in these situations ensured clarity and immediacy, resulting in more efficient classroom
organization. Similar uses of code-switching have been reported in studies examining teacher
language choice in EFL classrooms (Karafil, 2023)

In addition, teacher code-switching served an affective function by creating a supportive
classroom atmosphere. The use of the first language to encourage students or provide reassurance
appeared to reduce learners’ anxiety and increase their willingness to participate in classroom
activities. This finding supports research highlighting the relationship between language use and
affective factors in second language learning (Dewaele & Macintyre, 2014)

The final function identified was checking understanding, where the teacher switched to
the students’ first language to confirm students’ comprehension of lesson content or instructions.
This function enabled the teacher to identify misunderstandings promptly and provide immediate
clarification, thereby supporting effective learning processes. Such diagnostic use of code-
switching has been noted as beneficial in classroom-based language learning (Anggraini et al.,
2023)

Overall, the findings suggest that teacher code-switching in this classroom functioned as a
deliberate pedagogical strategy rather than an incidental practice. When used appropriately, code-
switching supported instructional clarity, classroom management, and students’ affective
engagement. These results contribute to current discussions on teacher language use by providing
classroom-based evidence that code-switching can play a facilitative role in EFL learning contexts
(Hall & Cook, 2012)
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Previous classroom-based studies have similarly reported that teachers’ code-switching
serves interactional and pedagogical functions, including managing classroom discourse and
supporting learner engagement (Ustiinel & Seedhouse, 2005); Turnbull & Dailey-O’Cain,
2009)To provide a clearer overview of how teacher code-switching was implemented and
functioned during classroom interaction in this study, the key categories identified in this study
are summarized in Table 1. The table presents both the structural types and pedagogical functions
of code-switching along with their corresponding observed classroom outcomes, as derived from
classroom observation data. By integrating these elements, the table offers a concise representation
of the relationship between the forms of code-switching, their instructional purposes, and their
impact on students’ classroom behavior and comprehension.

Table 1. Type, Pedagogical Function, and Observed Classroom Outcomes of Teacher Code-

Switching Practice in English Classroom

Category

Description

Observed Classroom Outcomes

Inter-Sentential Code-
Switching

Switching from English to
the students’ first language
between sentences

Students understood explanations
and instructions more clearly and
transitioned more smoothly
between activities.

Intra-Sentential Code-
switching

Inserting words or short
phrases from the first
language within English
sentences

Students identified key
vocabulary and important
information more easily during
lessons.

Tag-Switching

Adding short expressions or
discourse markers from the
first language

Classroom interaction became
more natural and students
appeared more relaxed.

Topic Clarification

Using the first language to
explain lesson topics or
abstract concepts

Students demonstrated clearer
understanding of the lesson
content.

Reiteration

Repeating information in
the first language to
reinforce previously

explained material

Students retained key points better
and responded more accurately
during follow-up activities.

Classroom
Management

Using the first language to
give directions and manage
student behavior

Classroom activities ran more
efficiently and off-task behavior
decreased.

Affective Function

Using the first language to
encourage students and
reduce anxiety

Students showed increased
confidence and willingness to
participate orally.

Checking
Understanding

Switching to the first
language to confirm
students’ comprehension

Misunderstandings were
identified quickly and corrected
during the lesson.
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CONCLUSIONS

The findings of this study demonstrate that teacher code-switching functions as a
meaningful pedagogical resource in the EFL classroom when it is employed strategically and in
response to instructional needs. Through its implementation in different structural forms and
pedagogical functions, code-switching supported instructional clarity, facilitated classroom
management, and fostered a more supportive learning environment. These findings matter to EFL
teachers and educators because they challenge the assumption that exclusive use of the target
language is always the most effective approach, showing instead that judicious use of students’
first language can enhance both comprehension and classroom interaction.

In relation to previous research, this study reinforces earlier views that code-switching can
serve cognitive and affective purposes in language learning while offering a context-specific
perspective grounded in classroom observation. The originality of this study lies in its integrated
analysis of both the types and functions of teacher code-switching within a single classroom
context, providing a holistic understanding of how code-switching operates in actual teaching
practice. The findings contribute to the growing body of literature that views code-switching not
as a pedagogical weakness but as a strategic instructional choice, suggesting that teachers may
benefit from developing greater awareness of when and how code-switching can be used
effectively in EFL classrooms.

ACKNOWLEDGMENTS

The author would like to express sincere gratitude to the English teacher and students who
participated in this study for their cooperation and valuable contributions. Appreciation is also
extended to the school for granting permission to conduct the research. In addition, the author
would like to thank the academic supervisors and colleagues for their guidance, constructive
feedback, and support throughout the research process.

REFERENCES

Anggraini, D., Alhusna, A., Sari, V. N., & Andriani, D. (2023). The Effectiveness of Using Code
Switching in Teaching English on Higher Education. 8(1).
https://doi.org/10.26618/jed.v%Vi%i.9026

Creswell. (2009). Qualitative, Quantitative, and Mixed-Methods Research. Microbe Magazine,
4(11), 485-485. https://doi.org/10.1128/microbe.4.485.1

Dewaele, J.-M., & Maclintyre, P. D. (2014). The two faces of Janus? Anxiety and enjoyment in the
foreign language classroom. Studies in Second Language Learning and Teaching, 4(2),
237-274. https://doi.org/10.14746/ssl1t.2014.4.2.5

Dornyei. (2007). E Book Research Methods in Applied Linguistics Zoltan Dornyei 2007.

Ferguson, G. (2009). What next? Towards an agenda for classroom codeswitching research. In
International Journal of Bilingual Education and Bilingualism (Vol. 12, Number 2, pp.
231-241). https://doi.org/10.1080/13670050802153236

Hall, G., & Cook, G. (2012). Own-language use in language teaching and learning. In Language
Teaching (Vol. 45, Number 3, pp. 271-308). https://d0i.org/10.1017/S0261444812000067

Jurnal Edu Research
Indonesian Institute For Corporate Learning And Studies (IICLS) Page 3914


https://doi.org/10.26618/jed.v%25vi%25i.9026
https://doi.org/10.1128/microbe.4.485.1
https://doi.org/10.14746/ssllt.2014.4.2.5
https://doi.org/10.1080/13670050802153236
https://doi.org/10.1017/S0261444812000067

Volume 6, Nomor 4, Februari 2026

Karafil, B., & Ilbay, O. U. (2023). THE ROLE OF L1 IN EFL AND ESL CLASSES: A
LITERATURE REVIEW. In International Journal of Language and Education Research
(Vol. 5, Number 1). https://orcid.org/0000-0001-7297-7871

Kia Heirati, J., & Kia Heirati, H. (2015). Exploring classroom discourse: Language in action by
Steve Walsh (2011). International Journal of Research Studies in Language Learning,
5(4). https://doi.org/10.5861/ijrsll.2015.1324

Lin, A. (2013). Classroom code-switching: Three decades of research. Applied Linguistics Review,
4(1), 195-218. https://doi.org/10.1515/applirev-2013-0009

Macaro, E. (2001). Analysing Student Teachers’ Codeswitching in Foreign Language Classrooms:
Theories and Decision Making. In Source: The Modern Language Journal (Vol. 85,
Number 4).

Matthew B. Miles, A. Michael Huberman, & Johnny Saldana. (2014). Qualitative-Data-Analysis.

merriam. (2009). L-G-0003719584-0007575839.

Palinkas, L. A., Horwitz, S. M., Green, C. A., Wisdom, J. P., Duan, N., & Hoagwood, K. (2015).
Purposeful Sampling for Qualitative Data Collection and Analysis in Mixed Method
Implementation Research. Administration and Policy in Mental Health and Mental Health
Services Research, 42(5), 533-544. https://doi.org/10.1007/s10488-013-0528-y

Poplack, S. (1980). Sometimes I’ll start a sentence in Spanish y termino en espafiol: Toward a
typology of codeswitching. Linguistics, 18(7-8), 581-618.
https://doi.org/10.1515/1ing.1980.18.7-8.581

Robert E Stake. (1995). The art of Case Study Research.

Sert, O. (2005). The Internet TESL Journal The Functions of Code Switching in ELT Classrooms.

Susan Gal. (2013). John J. Gumperz’s Discourse Strategies. Journal of Linguistic Anthropology,
23(3), 115-126. https://doi.org/10.1111/jola.12023

Ustiinel, E., & Seedhouse, P. (2005). 302 w Eda Ustiinel and Paul Seedhouse Why that, in that
language, right now? Code-switching and pedagogical focus.

Vivian  Cook.  (2001). Using The  First Language in the  Classroom.
https://www.scribd.com/document/432288306/Cook-Using-the-First-Language-in-the-
Classroom-1-pdf

Wei, L., & Moyer, M. G. (n.d.). The Blackwell Guide to Research Methods in Bilingualism and
Multilingualism.

Jurnal Edu Research
Indonesian Institute For Corporate Learning And Studies (IICLS) Page 3915


https://doi.org/10.5861/ijrsll.2015.1324
https://doi.org/10.1515/applirev-2013-0009
https://doi.org/10.1515/ling.1980.18.7-8.581
https://doi.org/10.1111/jola.12023
https://www.scribd.com/document/432288306/Cook-Using-the-First-Language-in-the-Classroom-1-pdf
https://www.scribd.com/document/432288306/Cook-Using-the-First-Language-in-the-Classroom-1-pdf

